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The teaching profession is a valuable profession



UNESCQO’s SDG4 Goal:

e Global Sustainable Development Goal 4 (SDG4): ensuring “inclusive and equitable quality education
and promote lifelong learning opportunities for all”
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e “Teachers are the key to achieving all of the SDG4 targets. It requires urgent attention, with a more
immediate deadline, because the equity gap in education is exacerbated by the shortage and uneven
distribution of professionally trained teachers, especially in disadvantaged areas. As teachers are a
fundamental condition for guaranteeing quality education, teachers and educators should be
empowered, adequately recruited and remunerated, motivated, professionally qualified, and supported

within well-resourced, efficient and effectively governed systems.”

(‘WAte 2= SDG4 =HE Edots E2LILL Sol 22= NF0AM d=28HC2 gde WALl 251 =0sst
=2 E Qo WSl dEML AXIF LetL)] 20 O S2H0l Jietd M /\Iaé 240 2ReLICH DAls 2E S
WIS Ec*oDI fI8 2E2H0 ZAH0I22, WAL WaXhE AHR0| 226t SSH0IH SUFCZ At e= AIAE
LHOIA REtS 20, HESHH MED, E+E 21, S)| R0, M2HO NAS 2AF1, XNJAL0I0F ELICE”)

[I

https://unesco.activeweb.me/Home/Target/11



Education In-Service

(DAF DS

Recruitment Selection Teacher .

(MES1) (2=

Teacher wellbeing
(W AR ZE)

International perspective
(FHE 2F)




What is it? Why is it important? How can we support it?

Outline

1. Whatis it?
2. Why is it important?
3. How can we support it?



What is it? Why is it important? How can we support it?

What is it?



Different approaches to studying teacher wellbeing
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Subjective
wellbeing
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Teacher

wellbeing

Occupational
wellbeing
(e.g., Van Horn
et al.,, 2004)

Health
(e.g., WHO)

Hascher, T., & Waber, J. (2021). Teacher well-being: A systematic review of the research literature from the year 2000-2019. Educational
Research Review, 34, 100411.



Job Demands—Resources Model (22 2F-A1& 2 &)

=

Adapted from Bakker et al. (2023)

Bakker, A. B., Demerouti, E., & Sanz-Vergel, A. (2023). Job Demands—Resources Theory: Ten years later. Annual Review of Organizational
Psychology and Organizational Behavior, 10(1), 25-53.



Three commonly examined teacher wellbeing constructs
(LEHEOR D &= 3IHA WA 2 AX)

Burnout
(H0t=, &)

Job Satisfaction
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Self-Efficacy
(ABlesd)

E.g., Maslach Burnout Inventory:MBI (Maslach et al., 1986):
emotional exhaustion, cynicism, and reduced efficacy
(Maslach A& SHE 28 02, HAF9 &4
ZA)

E.g., Job Satisfaction Scale (Judge et al.,1998)
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E.g., Teachers’ Sense of Efficacy Scale
(Tschannen-Moran & Woolfolk Hoy, 2001):
instructional practices, classroom management, and
student engagement
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e JHE 2

Context:
Educational system (L1 & Al A )
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Quality of work environment (
2L

Job demands, job resources (

Teacher wellbeing

~F

Student, teacher, school outcomes

(S, WA, st &)

Teacher wellbeing conceptual model (2 At

Teacher characteristics
and personal resources
(WA SHE L IHC XHA)
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Why is it important?

Teacher wellbeing is important

1. Inits own right (2 XXl 2)

Financial implications on schools and the education system

(STt W= AIAE0 0IXl= HEA &)

3. Affects aspects of teachers’ lives (2 At2] &5 0fl 0| Xl = G &)

4. Affects pupil and school outcomes (&!

Srd e 0l OIXl= &



Why is it important?

Student motivation
(=l SIFNH)

Burnout

(&) Student academic achievement
(st st dFE)

e Teacher burnout is associated with lower quality student motivation and lower

student academic achievement (Madigan & Kim, 2021a)
(LAY A2 2 =2 S )| RO st st 45 =28 24 0] ULE)
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Madigan, D. J. & Kim, L. E. (2021a) Does teacher burnout affect students? A systematic review of its association with academic achievement and
student-reported outcomes. International Journal of Educational Research, 105, 101714. https://doi.org/10.1016/.ijer.2020.101714



https://doi.org/10.1016/j.ijer.2020.101714

Why is it important?

Student motivation
(2 SIIEA)

Job Satisfaction
(AR 2UHEE)

Student academic achievement
(= st 4F )

Burnout
(A7)
Intention to Quit
(ElAF 2 A

Teacher burnout and job satisfaction are associated with teachers

intention to quit (Madigan & Kim, 2021b)
L2l EJAF 2l A0 F b= Ol &IC)
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Madigan, D. J. & Kim, L. E. (2021b) Towards an understanding of teacher attrition: A meta-analysis of burnout, job satisfaction, and teachers’ intentions to quit

Teaching and Teacher Education, 105, 103425. https://doi.org/10.1016/j.tate.2021.103425


https://doi.org/10.1016/j.tate.2021.103425

Self-efficacy

(R Es2) Student motivation
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Job Satisfaction
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Student academic achievement
(= st 4F )

Burnout
(£3)

Intention to Quit
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e Burnout predicts self-efficacy (Kim & Buri¢, 2020)
(&2 Mlasdi = 0lxle s )

e Job satisfaction predicts self-efficacy (Buri¢ & Kim, 2021)
(AR UHEE=T)] 2sZi eSS 0IXes H=SR0)

Buri¢, I. & Kim, L. E. (2021) Job satisfaction predicts teacher self-efficacy and the association is invariant: Examinations using TALIS 2018 data and longitudinal
Croatian data. Teaching and Teacher Education, 105, 103406. https://doi.org/10.1016/j.tate.2021.103406

Kim, L. E., & Buric, 1. (2020) Teacher self-efficacy and burnout: Determining the directions of prediction through an autoregressive cross-lagged panel model.
Journal of Educational Psychology, 112(8), 1661-1676. https://doi.org/10.1037/edu0000424



https://doi.org/10.1016/j.tate.2021.103406
https://doi.org/10.1037/edu0000424

Self-efficacy
(Rl 525 ™\ Instructional quality
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Student motivation

Job Satisfaction (BHM =] 201)
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Student academic achievement
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Burnout
(28)

Intention to Quit
(&l AF 21 A})

e Self-efficacy — instructional quality — student motivation (Buri¢ & Kim, 2020)
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Buri¢, I. & Kim, L. E. (2020) Teacher self-efficacy, instructional quality, and student motivational beliefs: An analysis using multilevel structural equation modeling.
Learning and Instruction, 66, 101302. https://doi.org/10.1016/j.learninstruc.2019.101302



https://doi.org/10.1016/j.learninstruc.2019.101302

Self-efficacy
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Student motivation

Job Satisfaction (BHM =J| 201)
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Student academic achievement
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Burnout
(28)

Intention to Quit
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physical health

(&M 242)

e Burnout is associated with physical health (e.g., somatic complaints, illnesses)

282 MAH AZ0 Ses 0I&CHO: A XA Sa 24, 2E.

Madigan, D. J., Kim, L. E., Glandorf, H. L., & Kavanagh, O. (2023). Teacher burnout and physical health: A systematic review. International Journal of
Educational Research, 119, 102173. https://doi.org/10.1016/j.ijer.2023.102173



Teacher Wellbeing



http://www.youtube.com/watch?v=nnMqiDWQ9wI

Why is it important?

Being a teacher in England during the
COVID-19 pandemic

(COVID-19 H|% V|2t s L=l =0 WAtZE AAGH])



Why is it important?

About the project

e Investigators(&H - At):
o  Dr Lisa Kim (Principal Investigator) lisaekim.com/projects/covid
o  Professor Kathryn Asbury (Co-Investigator)

e Funding(Xt2XI&):
o Economic and Social Research Council Impact Acceleration Account

e Study design(H 7 & H|):
o Longitudinal virtual interviews (7 timepoints; April 2020 - July 2022)
o Approx 50 minutes per interview

e Initial participant sample(=J| &It A & =):
o 24 mainstream state primary and secondary school teachers around England
o Classroom teachers (CT)
o Members of Senior Leadership Teams (SLT)


https://lisaekim.com/projects/covid

Why is it important?

Themes

e Growing frustration at uncertainties caused by poor government leadership
(0lS¢et 282 etz et ==t 40 et =8F SII)

e Expanding concern for pupil learning and wellbeing(st4 st& 2 =10 CHEH 2041 2tHTH)

e An increasingly labour intensive and exhausting job (01® == &2%4X0|0 D& XP)

e Declining pleasure and pride in being a teacher (RAI2 A2 EH S A 2

Kim, L. E. & Asbury, K. (2020) “Like a rug had been pulled from under you”: The impact of COVID-19 on teachers in England during the first six
weeks of the UK lockdown. British Journal of Educational Psychology, 90, 1062-1083.

Kim, L. E., Leary, R. & Asbury, K. (2021) Teachers’ narratives during COVID-19 partial school reopenings: An exploratory study. Educational
Research, 63(2), 244-260.

Kim, L. E., Fields, D. & Asbury, K. (2023) “It feels like I'm back to being a teacher”: A longitudinal trajectory analysis of teachers’ experiences
during the first eight months of COVID-19 in England. British Journal of Educational Psychology.



Why is it important?

Themes

Job Demands (&2 27) Job Resources (&2 X&)

=

Uncertainty (2 & &l &)

Workload (&2 25 6t)

Social Support (At2| & X[ X])

Negative Perception of the Profession
(B0l Ciet S A Q4]

Work Autonomy (&2 XtE4)
Concern for Others’ Wellbeing

(EFQlel &0l tiet )

Health Struggles (212& 2 Al)
Multiple Roles (CtS 9 &)

Coping Strategies ((HS & &)

Kim, L. E., Oxley, L. & Asbury, K. (2021) “My brain feels like a browser with 100 tabs open”: A longitudinal study of teachers’ mental
health and wellbeing during the COVID-19 pandemic. British Journal of Educational Psychology, 92(1), 299-318.



Gauging the Realities of Occupational Wellbeing and
Training in scHools (GROWTH):

A survey on the experiences and needs of school leaders,
teachers, and teaching assistants in England
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Why is it important?

AbO Ut th e P FOJ eCt https://lisaekim.com/projects/growth-survey

e Principal Investigator: Dr Lisa E. Kim (University of York)

e Research Team: Dr Sarah Crellin (University of York), Charly Ding (University of
York), Sarah Crosskey (University of York)

e Co-Production Team: Emma-Jane Birley (Coast and Vale Learning Trust), Jane
Elsworth (Huntington Research School), Mari Palmer (North Yorkshire Coast
Research School), Andrew Young (Pathfinder Teaching School Hub)

e Funding: University of York Internal Funding (The York Policy Engine,
Pro-Vice-Chancellor for Partnerships and Engagement’s Funds)


https://lisaekim.com/projects/growth-survey

Why is it important?

Method

e Study design:

o 20-minute anonymous online survey (16 May - 16 June 2023)

e Participants:

o 179 school staff members from all over England (e.g., North Yorkshire, Leeds)
m 54 teaching assistants
m 62 teachers
m 33 middle leaders
m 30 senior leaders

o Age: 21to 64 (M= 41, SD=10)

o Gender: 127 female (71%), 50 male (28%), 2 other (1%)



ATOIEASR SHOULD | LEAVE OR SHOULD I STAY?

staff’s intention to stay

in the last 12 months o
Career intentions of school leaders, teachers
and teaching assistants in England
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Factors helpful in increasing school
staff’s intention to stay

in the last 12 months
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What can we do to support
teacher wellbeing?



How can we support it?

A multi-faceted, contextualised approach

(CHHXO0| D & 20| e B3 YA
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1. Consider ways to support teacher wellbeing at multiple levels

(Ct&et ==0A WA - A& 28 JdH)

Systematic

Inter-school

Intra-school

Individual




How can we support it?

A multi-faceted, contextualised approach

(CHE A0l &0 &= 82 24
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2. Consider the needs of teachers in a given context
(O & WU A WALS 7 11d)
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How can we support it?

A multi-faceted, contextualised approach
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3. Collaboratively work with teachers in developing realistic, feasible, and

sustainable strategies and policies
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Photo by krakenimages on Unsplash
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